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ABSTRACT

The aim of this study is to investigate the effect of using co-operative
learning in developing EFL students’ writings kills and their attitudes
towards learning English language , the study was conducted at Altadreeb
basic level schools for girls in University of Shendi. The girls at 6th grade
were chosen as a sample of the study .The research methods used are the
mixed-method, experimental and descriptive methods. The experimental is
one group which consists of 35 pupils .The research instrument used is the
pre-test and post-test, as well as a questionnaire to collect the needed data
.The results of the pre-test, post-test and the questionnaire have been
analyzed statistically including means(average)and standard deviation .The
result indicates that the pupils of the experimental group scored high marks
In post-test compared to their scores in the pre-test . The results also show
that, using co-operative learning to teach writing skill is very successful and
effective strategy for the pupils at the basic schools. This experimental
study comes with very useful practical and appropriate findings in using co-
operative learning strategy to teach writing skill to basic level schools .Most
of the pupils became active and motivated, and the results indicate that most
of the pupils gain confidence in themselves and became more capable to
work with others as team. The study recommended that English language
teachers at basic schools need to be trained in dealing with co-operative
learning strategy in order to utilize it in their teaching. Co-operative learning
IS an appropriate strategy to be implemented at the basic level schools.
Supplementary activities such as group work should be beneficial to young

learners of English writing as a foreign language.
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CHAPTER ONE
Introduction
1.0 Background

Almost throughout the world, English is a necessity and a dominating
language worldwide. The ability to communicate in English is an aim of a
lot of people nowadays. Sudan is a developing country and there is a
great demand for learning English there. Recently, the Sudanese
government, as a way of reinforcing English proficiency ,has introduced a
clear change in the curriculum of all grades. However, the effort is not
enough. A lot of techniques have been developed to help improve teaching
English as a Foreign language (EFL);Therefore, teachers should always
prepare themselves for the application and for integration of innovative and
productive teaching techniques inside the classroom. One of the teaching
techniques that have proven effectiveness is co-operative language
learning(C L L),which was derived from the field of social psychology. Co-
operative learning, Collaborative learning, Peer learning and group learning
are interchangeable terms used to refer to a process by which pupils work
together in small groups to accomplish an educational(task) (Gupta,2004)

co-operative Language Learning(C L L)is approach was used



to encourage 6" grade pupils at Attdreeb schools at Shendi University to

learn from their peers so that they could develop their writing skills .

Researches have supported the effectiveness of using co-operative learning
approach in English foreign language (EFL) classes so far .Harmer (2007)

believes that writing in groups is effective in process approach since students

find the discussion on the topic, peer evaluation for achieving the group’s

goal, and the whole activity of writing motivating .

The students, are now to work in groups and in unified units- this allow
all students to compete in self-giving way. They also work as hard as they
can to help their own unit. Some researchers have investigated the impact of
co-operative activities on learners skills improvement . For example (Kagan
& High 2002) which showed that students performed better in writing when

co-operative learning was incorporated in the classroom.

Many educators today strive to ensure that multiple intelligence theory and
differentiated instructions are incorporated into their curricular as an
effective technique which can be utilized in the classroom environment to
create collaboration and interaction between learners. Teachers often use
different techniques out of the educators theories to enrich their subject
matter. Therefore, this study will try to investigate the impact of co-
operative learning on writing skill as an effective technique at the basic level

schools at Shendi locality.
1.1 Statement of the Problem

This study has been conducted because there is a growing concern about the

deteriorated standard of pupils’ writing skills in English at the Basic Level



Schools. Generally speaking, writing skill is more challenging language
skills for it embodied the other skills. Teachers have often expressed their
concern about the pupils’ achievement in writing and their level of English
language as foreign language. Diversified methods and approaches have
been adopted by Sudanese English teachers to teach writing skills, in order
to ensure students mastery of writing skill. This study attempts to investigate

the effect of using co-operative learning in teaching English writing skills.
1.2 Study Questions
The study attempts to answer the following questions.

1.What are the effects of co-operative learning on pupils’ writing

performance?

2-What are Sudanese EFL learners’ attitudes towards using co-operative

learning in teaching English writing?

1.3 Hypotheses of the study

The study hypothesizes the following

1- Co-operative learning enhances learners’ writing skill.

2-Sudanese E F L learners’ attitudes towards using co-operative learning

are positive.
1.4 Aims

The main objectives of this study is to investigate the effects of co-
operative learning on the pupil's writing performance at Sudanese basic

level schools.



This research will focus on the effects of co-operative learning in enhancing
students ‘writing performance, because there is a deteriorated standards of

learners in writing skills of English as a foreign language .
1.5 Significance

This study has a great value because it aims at investigating the effect of
using co-operative learning in E F L classroom to help the learners to be able
to improve their writing skills. The study will come up with some
suggestions for the teachers to give more attention to writing skills during
their teaching. In addition, the study will suggest useful techniques and
practices to be used in order to raise the standard of the pupils in English
writing and other skills. Moreover, English language teachers and learners
can use the findings of this study as guides in teaching and learning writing
skills. No, doubt the positive findings of the study will encourage teachers
of the EFL to utilize and adopt co-operative learning as a method to create

learning environment inside their classrooms.
1.6 Methodology

The research method used is the mixed-method: experimental and
descriptive methods. The experimental is one-group pre-test and post-test
design. It is used to measure the impact of the use of co-operative learning in
teaching English writing on pupils’ achievement. The descriptive method
utilized a questionnaire to identify the pupils’ attitude towards the use of co-

operative learning in teaching writing.



1.7 Limits

This study investigates the effects of using co-operative learning on pupils’
writing skills at the basic level schools, the study is limited to teaching
writing skill to pupils at level six at basic stage. It also attempts to identify
pupils’ attitude towards the use of co-operative learning in teaching English
writing skills. The study is conducted in 2016-2019, in Shendi Town.
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Chapter Two
Literature Review
2.0 Introduction

This chapter tried to review the important aspects which are closely related
to the topic of the study. The chapter includes the related literature to
teaching and learning writing skills in general and co-operative learning on
writing skills in particular, some previous studies and research papers in the
field of writing skills, the importance of co-operative learning in language
teaching and learning, and previous literature review studies in the field of
co-operative teaching and learning to illustrate some points about co-

operative learning.
2.1 Definition of writing

Writing is a medium of human communication that represents language and
emotion with signs and symbols. In most languages, writing is a
complement to speech or spoken language. Writing is not a language, but a
tool used to make languages be read. Moreover, Writing is a form of
communication that allows students to put their feelings and ideas on paper,
to organize their knowledge and beliefs into convincing arguments, and to
convey meaning through well-constructed text. In its most advanced form,
written expression can be as vivid as a work of art. As children learn the
steps of writing, and as they build new skills upon old, writing evolves from
the first simple sentences to elaborate stories and essays. Spelling,
vocabulary, grammar, and organization come together and grow together to
help the student demonstrate more advanced writing skills each year to

within a language system, writing relies on many of the same structures as
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speech, such as vocabulary, grammar, and semantics, with the added
dependency of a system of signs or symbols. The result of writing is called
text, and the recipient of text is called a reader. Writing is one of the main
language skills which is given emphasis in second language, and is a
fundamental component of language. Also writing is one of the skills which
need to be mastered by learners. Students need to learn different genres of
writing .Writing is a complicated skill and it is impossible to deal with all
aspects of what makes good writing at once, so teachers must be patient
and give it more attention ,also writing can be one of the most enjoyable and
satisfying activities for teachers and students together .People may write for
personal enjoyment, for academic purpose or for some other purpose. Also
academic writing skills has great impact on students' success. The academic
success depends on improving writing skills. Academic writing skills
encompass strong composition, excellent grammar, and a consistent stylistic

approach. Byrne, (1988)
2.2 Teaching Writing Skills

Writing is an important skill in language learning an active means of
communication . Through writing , learners will be able to change language
in to shapes (graphics) and send messages along distances or keep texts for
along time . The skill of writing involves the physical movement of the hand
and the brain . Writing is complex and sometimes difficult to teach because
it requires the knowledge of letters and how to combine them in to words . It
needs mastery of grammatical rules and devices of inking words to form
sentences . In addition to that , it needs judgmental elements to form the
possible structures of the English sentences, cited in Mudawy (2015)
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2.3 The Importance Of Writing

(muday,2005: p41) states in his book: writing will help in
practicing oral work because the learners will have a chance to
think about what they have understood and what they wish to
write . Writing will help in practicing other skills , writing is
evidence of the learners performance and to what level they have
achieved what has been taught . Also writing can bee used as
a reference to be kept for later revisions and develops

competence and accuracy .

2.4 Writing requirements

( Cited in Mudawy ,2015.p41)writing requirements need knowledge
of the English alphabet, and understanding of the orthographic
system or the relationship between sound and symbols,
knowledge of the mechanics of writing (spilling , punctuation ,

capitalization and knowledge of sentence structure).

2.5 Teaching letters

Knowledge of the English alphabet is the first step in writing . Learners
can’t write mastering the mechanics of letters shaping . This primary
knowledge will help later in spelling , punctuation, capitalization ...etc .
before teaching letters, the teacher must begin with an orientation stage .To
train the learners, hands to move from left to write ; down and up . The

learners must repeat the direction to where the lines go .

1. This line goes up



2. This line goes down

3. This line goes along

4. This line goes round
This repetitions will help in shaping the letters correctly and developing
students writing speed later after enough practice .
2.5.1 Grouping the letters
Since the learners are going to write a number of 26 letters , this letters will
be grouped in to families .The letters of similar shapes must be introduced
one after another to reinforce the learners knowledge . They can distinguish
letters and compare them to see the differences .For example : ¢ d g are an
letters rounded lines . n h m b are letters of down and round . H E F L are
letters of straight lines .This grouping is optional the teacher teach letter
according to the alphabetical order
2.5.2  Practical Steps for teaching letters
1. The teacher must prepare a flash card containing the letter in its hand
movement and final shape .
2. T he teacher needs cards with words containing the new letters .
3. The teacher needs a lined board to give the learners a chance to see the
steps followed in writing the letter .
4. Lines should be used, and then later only the base line is used.

2.5.3 In Teaching a New Letter
1. Introduce the letter orally
2. Repeat pronouncing the letter clearly three or four times
3. Let the learners repeat the pronunciation of the letter in groups and as
individual

4. Write the letter on the board showing and saying the hands movement

while writing the letter .



5. Let the learners practice the hand movement in the air .
6. Let them practice it on desk.

1.
8
9

Be careful if there are odd hand movements .

. Give the sounds the letter gives with examples .

. Let the learners start writing .

10.Move around to correct and advice .

11.Let the learners make different shapes of the new letter and other taught

letters in connected forms. Dr : Mudawy, (2016,p.42).

2.6 Types of Writing Activities

2.6.1 Copied writing

The learners start copying sentence from the board. The teacher must
develop good habits of writing habits by observing the hand movements
and help the students to notice the spaces between the letters in words
and the spaces between the words in sentences. normally, spaces between
letters in one words are narrower than the spaces between words are
larger enough to insert an ‘o’ between them .The material copied should
be familiar to the learners, because the purpose of this stage is to
reinforce words and learners consciousness of spelling by fixing the
correct written forms of words in words in their minds .The learners also

will help in teaching sending the correct messages in written forms letter
2.6.2 Guided writing

This stage of teaching writing involves the steps of actual composition
writing. Learners are usually provided with the needed structure,
expressions, and key words to help them write the model. The learners

need only to manipulate what is on the board and put it in their words.

10



The aim of this is to ensure that what the learners write is grammatically
correct, learners can add a specific idea and construction to their
composition .But the teacher must make sure that the learners understand

the model they present.

In addition to that, the teacher must encourage the learners to use their
own words and to correct themselves before handing in their exercise
books, guided composition can be through a list of questions to be

answered.

The answers must be linked together with their subordination and Co-
ordination conjunctions to make a composition, cohesive device are
important to make a unified text —lexical connectors and transitional

words can be provided by the teacher.
2.6.3 Free writing

The teacher must make his learners be aware of the qualities of good
writing such as: the unity of composition, coherence, clarity of ideas ,
correct punctuation and correct grammatical structures. In preparing the
learners to write freely , the teacher introduces the topic .The learners
think of narrowing it to write the necessary out line, vocabulary and
expressions related to the topic. Then the teacher gives the class a chance
to ask questions in order to get them acquainted with the language
problems they may face . This step may lead to a discussion to show the
learners can make their own solutions and their possible ways of
remedies . The teacher should state a time-limit , its desirable to have the
learners write their composition in the class , while the teacher moves to

give advice and help with writing . Dr: Mudawy (2 015 p.44)

11



2.7 Writing as a Mental Process

After mastering the essential skills of writing, learners should move to
anew stage which is writing as a mental process. The learners will start to
write comprehensible units using their own ideas and thoughts. This can

be done into two stages: Guided and free writing.

A paragraph is a group of sentences connected together to develop one
main idea .This main idea is stated in the topic sentence which often

answer the question what, how or why. The topic sentence usually
1.Introduces the topic of the paragraph.

2.1s the general sentence.

3.Is the most important sentence because it defines, clarifies or illustrates.
In order to teach a paragraph, the steps below can be followed:
1.Choose the subject the learners know something about.
2.Narrow the subject.

3.Make a list of the main points.

4.Revise the list to put the points in a logical order.

5.Write the topic sentence.

6.Add the supporting developing sentences.

7.Make the paragraph unified.

8.Avoid wordiness. Dr: Mudawy(2015,p.43)
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2.8 Purpose of Teaching Writing

According to many teachers in South America there are many various
purposes of teaching writing. Writing is a useful follow-up, it helps to

consolidate what has been learned. Byrne, (1988)

According to Isabel Peru, | see writing as an end in itself, just as my
learners want to able to speak English, so they need to write too. Also,
Luzstell,Mexico, said that ,the main purpose of writing is accurate use of

language, specially grammatical structures.

Juan Jose, Colombia explain that, writing is just another form of
communication, many learners expect to be given writing practice to

improve their all-round English.

Miguel Colombia, I think one of the most important reasons for having

students write is to be able to assess their formal knowledge.

Maria, Ecuador, I use writing both to practice language and to encourage my

learners to be creative.

Eduardo, Chile, I make my students write things down, they need it as a

reference.

Paola, Bolivia, writing is more reflective that speaking. | think it gives
learners more time and they can be more accurate in what they write. | think

they expect to do quite a lot of writing.
Blanca, Peru. The purpose of writing is simply to practice writing.

Richard, Colombia. If you really think you know English, then you really
need to be able to write fluently in English | believe you can only get that

13



through constant practice. My aim is to increase their confidence when

writing and to improve their written fluency.
2.9 Writing for Language Practice

Writing can be taught primarily for practicing language forms to develop
accuracy and correctness. With the influence of behaviorist theory in the
audio-lingual approach to teaching language, writing was mainly for
reinforcement, training, and imitation of language forms. The behaviorists’
believed that humans could learn through stimulus and response. This was
applied to language learning in which accurate use of the language was
learned through reinforcement, constant practice and imitation. In such
language-based writing tasks, students would be given writing exercises that
would reinforce language structures that they have learned through the

manipulation of grammatical patterns.

If the teaching of writing focuses mainly on such language-based writing
tasks, the danger is that students may perceive writing as a mechanical
practice and nothing more than producing correct sentences. We assume that
such highly controlled writing tasks ~could help our students develop
accuracy and correctness by doing the exercises. However, when we ask
students to compose using their own sentences, we can observe that students
would still make the same errors even though they have done numerous
practices on such writing tasks. Unfortunately, these students are often
categorized as slow or remedial learners. Maybe what we should be
questioning is the effectiveness of such mechanistic writing tasks as well as
our own unrealistic expectations of students' performances, particularly for

second language learners. As a result of such emphasis on accuracy, students

14



may be afraid of making errors and taking risks in the process of creating a
text using their own words and sentences to express their ideas. However, if
we believe that learning can take place through making errors, allowing
students to express their thoughts using their own language can improve
their fluency and competency over time. By over-emphasizing accuracy,
inhibit students' own construction of language and meaning in composing

their texts.
2.10 Writing for Rhetorical Practice

Research in contrastive rhetoric (Kaplan, 1996; Purves, 1988; Connors,
1996) has hypothesized that the rhetorical patterns could differ between
languages and cultures. Students learning a second language may organize
their essays using a pattern that could violate native readers' expectations. As
a result, the teaching of rhetorical forms and conventions began to have its
influence on language textbooks and teaching practices. In writing tasks that
teach rhetorical forms, teachers would provide the content and use model
essays as stimuli for writing. Students will imitate the rhetorical and
syntactic forms by following the chosen model passage. Examples of such
tasks are writing guided compositions in which the content and organization
are given by the teacher, reading a passage and writing a composition with
parallel organization, and reading an essay and analyzing its organizational
pattern and writing a similar essay on a related topic. The following are

examples of guided writing tasks that are both language and product based.

Too much emphasis on rhetorical structures and modeling will inhibit
students in exploring ideas and creating meaningful and authentic texts on

their own. Even though models could be helpful in providing examples and

15



support in producing a text, Raimes (1987) argues that models used by
teachers are often not authentic texts written for real communicative
purposes for real readers, but tend to be simplified and contrived models
written for textbooks for the purpose of demonstrating form. When students
are always dependent on the teacher to provide the ideas or models, the
process of composing and creating a text on their own would become a
difficult task mainly because they lack the experience and not because they
do not have the ability to do so. Therefore, it is not surprising to find
students saying that they do not know what to write when models or ideas
are not given to them by the teacher. This will result in students suffering
from writers' block, that is a feeling of anxiety and inability to think of ideas
to write because the teacher has become the supplier of content for students

in addition to instructing them on how to format their ideas.
2.11 Writing for Communication

With the emphasis of communicative competence as a goal in language
learning (Widdowson, 1978; Brumfit& Johnson, 1970), teaching of writing
began to shift its emphasis on accuracy and patterns to the ability to
understand and convey information content. Completing a communicative
writing task would require greater awareness of writer's purpose, audience,
and the context of writing. Here writing has a social function. Such
communicative writing tasks would simulate real life situations where a
writer would write to convey some information to a reader. Below are
examples of such writing tasks taken from a secondary English textbook. In
these writing tasks, students are given fictional roles which they have no
experience in and usually the content is again provided by the teacher.

Similar to the writing tasks for the development of language skills, there is

16



little room for students to become inventive and be really involved in text
creation using their own thoughts and ideas. Here, see that such
communicative writing tasks view writing as a means for conveying
information, not as a means for thinking and formulating ideas. Another
disadvantage is that the audience here is usually a fictional one. There is no
real need for meaningful communication to real readers. In reality, the
writing is for the teacher who is the grader of the assignment. If students
were always asked to write with the functional purpose of transmitting
information rather than to write to explore and construct their own meaning,
they might not view writing as means of discovering their "true self' and

projecting their "voice" as authors in their texts.
2.12 Some Pedagogical Guidelines

Besides the teaching of writing strategies, the following classroom practices
and supportive learning environment are recommended for teaching writing
as a discovery and thinking process (for good references, see Graves, 1983;
Hansen, 1987; Tompkins, 1990).

Allow students to generate their own ideas through pre-writing strategies
and by writing about topics that are related to the students' world experience
for writing to be meaningful. The purpose of writing is for personal

development, both socially and cognitively.

Create opportunities for students to make decisions on the purpose and the
form of the essay rather than have them do what the teacher tells them all the
time. Allow students to select their own topics and write about what is
meaningful to them. Independent thinking is a result of making choices and

decisions. On the other hand, it is important for teachers to accept students'

17



writing and view their work according to what interests them and what is

important to them.
2.13 Reasons for Writing Activities

According to many writers there are many reasons for including work on

writing in E L Classroom such as

1.To consolidate and reinforce language work done in class, most students
find it useful to see language written down and to practice new structures,
sentence level after they have studied it. Writing is often used to help

students remember new items of language.

2.To develop writing skills, like reading, speaking and listening, writing is a
basic language skill. Students need to know some of writing’s special
conventions (punctuation, paragraph construction,...etc.) just as they need to

know how to pronounce spoken English appropriately.

3.To prepare them for exams. Many students have specific needs which

require them to develop their writing skill.

4. To assess, writing allows students to how they are progressing and get
feedback from the teacher. Also teachers often use writing as a way to

monitor and diagnose problems.

5. To develop accuracy ,using writing to develop ability in producing
grammatically correct sentences as well as following writing conventions of
different level type, for example correct spelling, sentences, punctuation

...etC.

18



6.To encourage the development of fluency, developing the students’ ability to
communicate ideas and experiences creatively and confidently in a written

form.

7. To classroom management and to change the pace of the lesson, writing can

give teacher a break. It can quiet down a noisy class.

8. Reinforcement, some students acquire languages in a purely oral/aural way, but
most of us benefit greatly from seeing the language written down. The visual
demonstration of language construction is invaluable for both our understanding
of how it all fits together and as an aid to committing the new language to
memory. Students often find it useful to write sentences using new language

shortly after they have studied it.

9. Language development, can't be sure, but it seems that the actual process of
writing (rather like the process of speaking) helps us to learn as we go along. The
mental activity we have to go through in order to construct proper written texts is

all part of the ongoing learning experience.

10. Language style, some students are fantastically quick at picking up language
just by looking and listening. For the rest of us, it may take a little longer. For
many learners, the time to think things through, to produce language in a slower
way, is invaluable. Writing is appropriate for such learners. It can also be a quiet
reflective activity instead of the rush and bother of interpersonal face-to-face

communication.

11. Writing as a skill, by far the most important reason for teaching writing, of

course, is that it is a basic language skill, just as important as speaking, listening
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and reading. Students need to know how to write letters, how to put written reports
together, how to reply to advertisements - and increasingly, how to write using
electronic media They need to know some of the writing's special conventions
(punctuation, paragraph construction etc.) just as they need to know how to
pronounce spoken English appropriately. Part of our job is to give them that skill.
It can give the teacher a break, quieten down a noisy class, change the mood and
pace of a lesson, Damon,(1984)

2.14 Types of writing

Like other skills of English language, there are several types of writing.
These types of writing are usually determined by the purpose of the writers
as well as by their audience. Is this writing for academic, business,
educational, economical, technical, entertainment, or for advertisement

purposes?

1.Academic writing, covers the wide range of specific writing tasks that you
are required to write during the course of your academic studies: papers,
reports, literature reviews, projects, dissertations, theses, research papers,
and articles.(Mennens and Wilkinson 2002:2)

2. Narrative writing: A narrative writing is a meaningful sequences of events
told in words, these sequences involve chronology ordering of true or

emarginated events.(Wagner 2002 )

3.Persuasive writing: Provide the reader with convincing evidence, clear

and persuasive support is shoed though a confident,(Cathcart et al 2003).

4.Reflective writing: In reflective writing the writers reflect and describe
real or imaginative events, scenes, thoughts, feelings or their memories, they

add personal reflection and reveal meanings of their experiences. The mean
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goal of reflective writing is to allow a writer to explore and discover
meaning in his or her own experiences ,word, sentence .It is often used as a
means to get you to write about your self and is sometimes called reflective
writing. (Wanger 2002).

5.Free writing: Helps you practice fluency(writing quickly and easily).When
you free write ; you don’t need to worry about accuracy (having correct
grammar and spelling).Don’t check your dictionary when you free write

.Don’t stop if you make a mistake, just keep writing. (Rumisek 2005).
2.15 Sentence Types

All of these sentence types further fall into four basic sentence type

categories in English. Simple, Compound, Complex, Compound-Complex.

1.Simple Sentences: Simple sentences contain no conjunction(i.e., and, but,

or, etc.).
Examples

1. Mohammed ate his dinner quickly.

2. Are you coming to the library?

2.Compound Sentences: Compound sentences ,contain two statements that

are connected by a conjunction.(i.e., and ,but or etc.)
Example. | wanted to come , but it was late.

3.Complex Sentences : Contain a dependent clause and at least one
independent clause. The two clauses are connected by a subordinator

(i.e., which, who, although ,despite, if, since, etc. )
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Examples :My daughter, who late for class, arrived shortly after the bell

rang.
Although it was difficult, the class passed the test with excellent marks.

4.Compound, Complex Sentences: Contain at least one dependent clause and
more than one independent clause .The clauses are connected by both
conjunctions (i.e., but, so, and, etc.)and subordinators (l.e., who, because,

although, etc.)

Examples: Ali, forgot his friend’s birthday, so he sent him a card when he

finally remembered.

The report which he complied was presented to the board , but it was

rejected because it was too complex.( Writing Sample)
2.16 Techniques for Teaching English Language

Generally, there are many techniques in teaching language, teacher is
supposed to be imaginative and creative in developing their teaching
methods to create good atmosphere, improve the pupil’s achievements levels
and make the English language more exciting, in this way, the teacher has to
be able to make interesting materials for the pupils in process of teaching
and their achievement level. Teachers of English usually use appropriate
techniques to teach the learners .Therefore, there is a connection or
relationship between the method and the actual level of the pupil’s
achievement. Teachers of English enrich their techniques and style of
teaching inside the classroom to improve language learning. Therefore, the
current study shed light on using cooperative learning as an effective

technique which enhances the student’s writing skills. For the teachers to
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improve writing skills of the learners, they must utilize new and innovative
methods for their instructions to improve students' level of learning. This
study tries to use a very essential, enjoyable and exciting method to teach the
pupils at the basic level schools and focusing on writing skills, which is

considered as a very important skills.

Pupils usually face so many difficulties when they write English. Therefore,
according to many previous studies, the researcher, through this study , tries
to prove that cooperative learning method is an effective technique in the
classroom for teaching writing skills at the basic schools. In addition, this
method will be utilized to solve English problems that the pupils face in

writing.
2.17 Definition of Co- operative learning

Collaborative learning or cooperative learning in the context of collaborative
writing means two or more people working together to produce and
complete a text, through practicing stage and activities such as collecting
,planning and organizing ideas, pupils can write lists of phrases ,sentences
,paragraphs... etc. Also cooperative learning refers to a small group of
learners working together as a team to solve problems, complete a task or a
accomplish common goal .There are a few definitions on cooperative
learning made by eminent scholars such as cooperative learning strategies to
enhance writing skill. Mandal ,R.(2009,march)

Also co-operative learning is a great strategy to help students gain more
background knowledge especially for EFLs .Mandal(2009).This strategy

requires students to collect information from books, the internet, or from

each other, they work together with another student or group of students.
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Also Mariam (2005)postulated that when peer interaction was incorporated
in learning writing, the students generated ideas and constructed sentences
together. Also Mariam and Napisan(2005)in their study conducted on the
incorporation of cooperative learning in learning writing, they showed that
co-operative learning is an effective educational approach to improve the
student’s achievement in writing. This study will contribute to the existing
body of literature investigating the incorporation of co-operative learning in
teaching writing. Some researchers have investigated the impact of
cooperative activities on learners’ skills improvement. For example Proto
(2001)presented a study on co-operative writing response and self-
evaluation. He stated that giving working environment which offered the
flexibility to shift focus to co-operative writing helped to synthesize product
and process and capture the complexity of writing. Graham (2005)found that
collaborative learning of writing skills helped students to find new ideas
together and exposed them to various opinions, encouraged them to discuss.
Debate, disagree and teach one another as well as helping them to practice
aspects of the process approach to writing, such as generating ideas. Shafine
in his study elucidates that co-operative learning enhances student’s writing
performance. The finding of his study also would be useful for teachers in
adopting this learning as a viable alternative in teaching writing .Also the
implementation of co-operative learning in the writing lesson has been
proven to produce positive effects in student’s learning of writing
According to (Tengku Nor Rizen 2007)He said that ,co-operative learning is
a learning approach which has been proven to culminate positive results and

outcome(Kagan 2002)Elucidates that one of the method recommended in
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teaching writing is the incorporation of co-operative learning ,the finding
lend credence to positive effects of co-operative learning in enhancing
writing performance. According to (Kagan& High 2002)one of the
approaches which shows positive result in boosting the students writing skill
Is the incorporation of co-operative learning.The result of the study shows
that co-operative learning strategy improves the students' . A study was
conducted by Mahmoud, M,M(2013)and the result obtained for this
study proved that students develop positive attitudes towards using the
co-operative learning approach and their language skills were developed in
general and their writing skills were improved in particular .In addition
to that, Several empirical studies have supported the important role of
co-operative learning in writing and the results of these studies are clear
indicative factor which reflects that co-operative learning method is highly

correlated with students' achievements in writing performance.

In the area of Co-operative Learning, the results of the empirical
studies conducted by many researchers such as Sirikhum as cited in
Nudeeetal; (2010)Kagan& High (2002),Mohamed etal. (2008),Almugren
(2009).Adeyemi[ as cited in Nudee et al.,(2010),Jones and Carrasquillo(as
cited in Ismail &Maasum,2009).,Ismail &Maasum(2009),and Nudee et al
,(2010),have supported the effectiveness of Co-operative Learning in
learning or improving writing. More over, Kagan and High (2002) showed
that students performed better in writing when co-operative learning was
incorporated in the classroom. The studies conducted on the, Syafini
incorporation of co-operative learning in writing, showed that cooperative

learning is an effective educational approach to improve the students
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achievement in writing. Khabiri , M, Assistant Profossor, (2012),she points
that the fact of co-operative learning has proved to have positive effect on
learning in general. Also many scholars such as [ Kaur (2001);Wong
(2003);Chan (2004); Lee & Tan (2004);Yap (2004);Ismail (2005);Yen,
Bakar, Roslan; Luan&Rahman (2005)&Camppell(2006);they said that one
of the approaches which showed positive result in boosting the students’
writing skill, is the incorporation of co-operative learning. Therefore, the
researcher through this study and with such background tries to prove that
co-operative learning as a method is very effective in improving writing
skills for the pupils. This is what encourages the researcher to implement
cooperative method in the classroom at six grade at Attadreeb basic school

for girls at Shendi University in Shendi city .
2.18 General Co- operative Learning Principles

Finding a resource that explores co-operative learning is easy, but many

ignore strategies for delivering the teaching approach.

Despite this, the pedagogy is popular in classrooms across districts and
grade levels, creating a need for tips and information that teachers can act
upon. Below is a guide that covers general principles and specific strategies

to use for each of the three types of co-operative learning.

Instead of a noun, think of co-operative learning as a verb. Sometimes called
collaborative learning, it is delivering instruction through small groups,
empowering students to work together to build their understanding of topics

and concepts.
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There are five aspects of co-operative learning that drive its success,
according to a frequently-referenced review from the journal of Theory into
Practice:1. Positive Interdependence: Students must see that each group

member’s efforts are important to both individual and team success.

2. Promotive Interaction: Students must empower each other by offering
help, praise, feedback and resources.3. Accountability: Each student must
accept responsibility for fulfilling his or her role, helping the team reach its

learning goals.

4. Soft Skills Instruction: Because students need to develop interpersonal
skills to effectively work together, you should give lessons and activities

about teamwork.

5. Group Processing: As a group, students should strategize how to meet
their learning goals. These aspects work slightly differently depending on
which type of co-operative learning you use. There are strategies for each of

the three types, which are outlined below.

2.19 Formal Co-operative Learning Strategies

Formal co-operative learning involves grouping students for a timeframe
that lasts between a single class and a few weeks. Your role as a teacher
focuses on designing the goals of the ongoing exercise, such as completing
an assignment. This involves structuring groups by selecting students who
work well together, yet have the range of strengths needed to

reach objectives
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2.19.1 Here are four strategies

1. Address Deviant Norms: It’s easy for unfavorable group norms -unwritten
rules -to develop and spread, according to a study from the Journal of

Personality and Social Psychology.

Specifically, group norms continuously change as team members interact
with one another, potentially opening the door for bad habits. You may, for
example, instruct students how to give constructive feedback. But if one
student begins to criticize others, his or her group members may copy the
behavior. To facilitate positive interdependence, you must monitor group
activity. When spotting the development of harmful norms, explain why
they hurt co-operative learning and demonstrate a solution. In doing so,

students will grow into supportive group members.

2. Assess Teamwork: Because co-operative learning requires clear
communication and active collaboration between group members, grading

teamwork can motivate students to act properly.

When creating a product in groups, consider monitoring student activity to
give marks for: Openly communicating actively helping each other
frequently giving constructive feedback consistently working to complete
individual tasks placing this level of importance on proper group behavior,
your class should quickly learn the processes needed to complete team tasks.
If you’re not familiar with them, consider different formative assessment

strategies to reinforce your approach.

3. Play a Trust Game: Playing trust games teaches the importance of
teamwork and accountability -essential elements to the success of long-term

learning groups. For example, a variation of the trust fall activity can help
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each student build a connection with his or her group members. Dividing the
class based on their formal co-operative learning teams, ask them to create a
circle with one student standing in the middle. Once you give a signal, that
student must fall towards any group member, who will then catch him or

her.

The researcher can supplement these games by explaining important
elements of group work, such as active listening. Such activities are not only
fun, but allow group members to bond in a stress-free setting -a benefit

frequently seen in classrooms where learning is gamified.

4. Use Relevant Scenarios when Applicable: When students tackle real-
world problems that affect them, there’s clear potential for engagement.
Classes that feature this kind of problem-based learning see higher
attendance and better attitudes, according to a medical education study.
Although conducted with post-secondary students, you can see similar
enthusiasm from younger students as they collaboratively solve relevant

issues.

Plus, this approach can: Benefit students who struggle to grasp abstract
concepts save your time, as you won’t have to design and present artificial
scenarios® allow learning to become more profound and durable,” according

to a 2015 book about the pedagogy.

2.20 Informal Co-operative Learning Strategies Johnson and
Johnson(2002)

This style of co-operative learning involves creating groups that, between a
few minutes and an entire class, work to achieve a shared and straight

forward s learning goal. Due to inherent time constraints, your role is to give
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clear instruction and assign the completion of a product, such as a written or

spoken answer.
2.20.1 Here are four strategies

1. Ask Divergent Questions as students with diverse learning styles fill the
classroom, you can mold co-operative learning activities to their distinct

aptitudes.

An oft-cited paper from Kansas State University indicates you should ask
divergent questions. These are questions with multiple answers that
encourage creative responses, allowing students to learn from each other’s

perspectives. For example, “what’s the best way to study for a math test?”

Based on each group’s preference, the resulting product can be a:Short essay
Lab assignment concise slideshow or presentation series of answers to
different problems this way, informal co-operative learning becomes a
differentiated instruction strategy as well as a way to build collaboration
skills.

2. Use the Jigsaw Method: A favorite technique for many teachers, the
jigsaw strategy encourages social interaction between groups and gives each
student a defined role within his or her team. The method consists of
dividing a task into subtasks, assigning one to each group member. Students
then work to become experts about the topics their subtasks cover. They can
do so through guided research, or holding discussions with students from
other groups handling the same subtask. They then return to their original
groups to share new knowledge. This approach teaches students how

important individual contributions are to meeting group goals.
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3. Supplement and Expand New Concepts: Launch an informal learning
exercise to reinforce key concepts in your lessons. This tactic works
especially well as a way of dividing long presentations, podcasts or movies.
Right after the lesson has introduced a new or interesting idea, divide
students into groups. Present them with problems to explore and questions to
address that explicitly relate to the idea. After, hold a class-wide discussion

to present and process findings.

4. Hold Three Discussions per Activity Due to the sometimes-sporadic
nature of informal co-operative learning activities, holding three discussions

at set points can provide structure and keep students focused.

These discussions are:1. Introductory-focused .After dividing students into
groups of two, three or four, explain what questions they should answer or
products they should produce. Then, state elements of collaboration they
should focus on, such as frequent feedback or finding resources for each

other to use.

2. Intermittent-focused .For longer activities, designate 15-minute segments
for each group member to work alone. For example, they can each read a
different primary source. At the end of the segment, they can share their

findings with each other and work to answer guiding questions.

3. Closure-focused. Either in groups or as an entire class, give students a
discussion topic that brings together seemingly-separate lesson elements. For
example, students can spend five minutes discussing key takeaway points,
applying them to past lessons. Keeping students on track with these three
types of discussions, they should have a clear understanding about how to

achieve the activity’s learning goals. Johnson and Johnson(2002)
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2.21 When to Use Co-operative Learning Activities

There are many advantages of group work activities. One can use the
following three guidelines to help a researcher chooses whether to plan a co-

operative group activity:

Are negotiation, debating, collaborative problem solving, or team work

skills being taught, practiced, and/or assessed?

Will children be able to learn the material more effectively with peer support

than without it?

Do students need a break from independent work and teacher-directed
activities? Watson (2003)

2.22 Determining Group Placement

Use objectives to determine whether want to choose the groups, have
students chosen groups, or have them arranged randomly. choose groups
when want to have a balance of high, middle, and low achieving students in
each group with few personality conflicts. For activities in which don’t
mind a lot of talking and some playing around, let the kids pick their
groups. choose groups randomly for activities that are just for practice,

won’t be graded, or don’t require a lot of prior knowledge or skill.

2.23 Making Co-operative Learning Powerful

Five key practices bring out the tremendous potential of this approach Just
about everyone loves the idea of co-operative learning. Think of kids
working productively and excitedly in groups, everyone getting along and
enthusiastically helping one another learn. Think of kids completing great

projects together, encouraging one another, and forming friendships. In this
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ideal scenario, all students are engaged, active, and minds-on. They are
learning co-operation itself, an important life skill. Co-operative learning:

how pro-social, how liberating-and how does anyone really accomplish this?

Co-operative learning can be wonderful. Students often love working this
way. I've heard comments like, "An explanation is easier to understand if it's
coming from another kid" or "his or her teammates, make sure he or she
understands the work." But for many teachers who've tried it, co-operative
learning is a noisy mess rather than a stairway to heaven. One student might
be doing all the work while the others socialize, for example. Kids may
ignore or belittle group mates they perceive to be low achievers. Some
students may think co-operative learning is party time rather than learning
time. This is why studies find that most teachers don't use co-operative
learning regularly, despite extensive research supporting it (Gillies, 2014;
Roseth, Johnson, & Johnson, 2008; Slavin, 1995, 2013; Webb, 2008).1t is
the "learning™ in co-operative learning that is too often left out. But it needn't
be. Using these five strategies, teachers can get the greatest benefit possible
from co-operative learning and ensure that collaboration enhances learning.
Marcus Guido(2017)

2.24 Co-operative Learning Strategies

Co-operative learning has been proven to be effective for all types of
students , including academically gifted ,mainstream students and English
language learners (E L Ls) because it promotes learning and fosters respect
and friendships among diverse groups of students. In fact, the more diversity
in a team, the higher the benefits for each student, peers learn to depend on
each other in a positive way for a variety of learning tasks. Students

typically work in teams of four, five, six,...etc, In this way ,they can break
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into pairs for some activities, and then get back together in teams or group
very quickly for others. It is important, however, to establish classroom
norms and protocols that guide students to contribute, stay on task, help,
each other, encourage each other, share, solve problems, give and accept

feedback from peers.

Co-operative learning is particularly beneficial for any students learning a
second language a tall levels, cooperative learning activities promote peer
interaction, which helps the development of language and the learning of
concepts and content. It is important to assign ELLs to different teams or
groups so that they can benefit from English language role models. ELLs
learn to express themselves with greater confidence when working in small
teams or groups. In addition to picking up vocabulary, ELLs benefit from

observing how their peers learn and solve problems.

If a teacher decide to a assign each student in a team or group a role [such as
reporter, recorder, time keeper and materials manger], the teacher might
want to rotate roles each week or by activity. This prevents what typically
happens if students select their own roles, the same students’ windup
performing the same tasks. By rotating students develop the skills they most

need to practice.
2.25 Previous Studies

In this section, the researcher is going to review some researches that
deal with the same field of the study. The researcher has reviewed many
books, papers and researches that trying to put in light what influences the
pupils developing their writing skills. The first study carried out by Saeideh
Aha ngari,* ZarrinSamadian (2014) ,on the effect of co-operative learning

34



activities on writing skills of Iranian E F L learners, Department of English
Language ,College of Persian L literature and Foreign Language Tabriz
Brach ,Islamic Azad University, Tabriz, Iran. This study has investigated
the impact of co-operative learning through learning Together Model,
proposed by Johnson and Johnson in (1987), on the writing skills of Iranian
E F L learners. Thirty learners who were selected based on their English
proficiency scores participated in this study. They were divided into two
groups of experimental and control, that took a pre-test and post-test in
writing. The results of comparing their pre-test with their post-test
scores indicated statistically significant differences between the control
experimental groups on the dependent variable and lent empirical support to
the language teachers using co-operative learning at their teaching system.
Also language teachers by using co-operative learning techniques can create
an enjoyable class of maximized participation and outcome. Also EFL
learners in co-operative learning environment, explore the language
knowledge that they want to master. In this study the researcher used the
experimental method. The result obtained from this study , it might be
concluded that 1) Co-operative learning activities improve writing skills in
EFL classes.2) All of the components of a piece of writing ,i.e. content,
organization, vocabulary, language use and mechanics might be improved
through co Malaysia. The second study by Tengku Nor RizanBtTengku
Mohamad Maasum Universiti Kabangsaan Malaysia On The Effects Of Co-
operative Learning In Enhancing Writing Performance .He said that writing
iIs one of the four skills which is given emphasis in second language
learning. In the Malaysian secondary educational scene, students learn
different genres of writing like descriptive, expository, recount and narrative
based on the prescribed syllabus of the Ministry of Education. This study
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investigates the effects of co-operative learning in enhancing the writing
performance .The research instrument used is pre-test and post- test ,the
findings of this study indicate that the students perform better in the post-
test compared to the pre-test after the inclusion of co-operative learning in
writing classes. Also the findings lend credence to the positive effects of co-
operative learning in enhancing writing performance .The statement of the
problem, diversified methods and approaches have adopted and adopted by
Malaysian English language teachers to teach writing in order to ensure
student’s mastery of the writing skills, teachers need to employ methods and
approaches which produce positive out comes in students’ learning. He said
that, one of the approaches which show positive result in boosting the
students’ writing skill is incorporation of co-operative learning cited in
(Kagan &High 2002).The main objective of this study is to investigate the
effect of co-operative learning on students’ writing performance at a
secondary school. This study used the experimental method, the research
instrument used to carry out this study ,was the pre-test and post-test. The
findings of this study would be useful for teachers in adopting this learning
as a viable alternative in teaching writing. Also the implementation of co-
operative learning in the writing lesson has been proven to produce effects
in students’ learning of writing and also the use of co-operative learning has
been proven to culminate positive outcomes in terms of the students’ writing
performance . In conclusion, this study lends credence to the belief that co-
operative learning has positive effects on the students’ writing performance
.He recommended that ,teachers should consider this learning approach as a
viable alternative for them in teaching writing. So the results of this study

support the aims of the current study.
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The third study was carried out by Montasser Mohamed Abdelwahab
Mahmoud, College of Language and Translation, Al-Imam University,
Riyadh, Saudi Arabia, On The Effectiveness of using the co-operative
language learning approach to enhance EFL writing skills among Saudi
University Students’ (2013).The aims of the study .1)To investigate
effectiveness of the using CLL approach in developing the writing skills
.2)To examine the students’ attitude towards using the CLL approach to
enhance the writing skills. Two instruments were used in this study, both
pre-post writing tests, and questionnaire. The results revealed that the
students’ scores in writing were higher for the post-test than the pre-test. The
results obtained proved that the students developed positive attitude towards
using, the co-operative learning approach to develop language skills in
general and to develop their writing skills in particular. The current study
adopted the one group pre-test, post-test design as the researcher had no
chance to apply his study on other sections, the data collected from one

section, which contained 20 students.

The findings of the study supported the use of the CLL approach had
a positive impact on developing students’ writing skills .the researcher said
that the use of this approach creates more interesting, comfortable and
funny learning environment in which students could share and exchange
ideas to achieve their intended purpose. The study recommended that using
the CLL approach as essential component, there is a similarity between this

study and the current study .

From the developmental perspective, the effects of co-operative learning on
student’s achievement would be largely or entirely due to the use of co-

operative tasks. In this view, the opportunity for students to discuss, to
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argue, to present and hear one another’s’ viewpoints is the critical element of
co-operative learning with respect to student achievement. For example,
Damon (1984, p. 335) integrates Piagetian, Vygotskian, and Sullivanian
perspectives on peer collaboration to propose a “conceptual foundation for a
peer-based plan of education:”

1. Through mutual feedback and debate, peers motivate one another to
abandon misconceptions and search for better solutions.

2. The experience of peer communication can help a child master social
processes, such as participation and argumentation, and cognitive processes,
such as verification and criticism.

3. Collaboration between peers can provide a forum for discovery learning
and can encourage creative thing.

4.Peer interaction can introduce children to the process of generating ideas.
5.These points which mentioned in this study support the current study.

The fourth study carried out by Muhammad Siddiqgue Manvender
KauSarjitSingh. School of Educational studies and modern languages
University Utara Malaysia, on the Role of Co-operative Learning In
Enhancing Students’ Writing Skills In Pakistani Colleges: 2016.The aim of
the current study is to examine the effectiveness of the co-operative learning
strategy especially with regard to the enhancement of the intermediate
students ability to write .The researcher used the reviewing the already
existing Literature to address the objectives of the current paper .The result
of the study is that ,Co-operative Learning Strategy can be very effective for
the students, also he recommended that: Lecturers should employ co-
operative learning strategies to help students enhance writing skills

successfully and effectively, also this study support the current study.
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The fifth study was carried out by Kristtina Milawati . On Using
Co-operative Learning to Improve English Writing Skills Of Grade VIII
Students Of SMPN I Jogonalan Klaten by using Co-operative Learning2015.
The subject of the study were 42 eighth grade students .The researcher
gathered the dada through observation, questionnaire, interviews, and
writing tests. She used qualitative and quantitatively ways. The findings of
the study indicated that ,using co-operative learning could significantly
improve English writing skills of grade VIII Students of SMPNI
JongonalanKlaten. The researcher suggested that :co-operative learning had
proven to be effective in improving the students’ writing skills. Also it could
boots their motivation to write and make the writing activity more fun. The
researcher suggested that co-operative learning had proven to be effective in
improving the students’ writing skills, also it could boost their motivation to
write and make the writing activity more fun, the findings of the study

support positively the current study.

The sixth study was conducted by Amirah Kamis Al Mashjari ,On The
Effectiveness of Co-operative Learning On EFL Proficiency :A case study
of grade ten female classroom in the new developed High Schools Project In
Riyadh, Saudi Arabia ,in 2012.

The study aimed to find if co-operative language learning in the new
developed high school system would enhance students’ English proficiency
and to measure students’ attitude towards co-operative learning and
motivation to learn English in the new high school system. The researcher
used the experimental study (experimental and control group ) ,she used two
tools pre-test and post-test to collect the data then she used a questionnaire to

measure students’ attitude towards co-operative learning and motivation to
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study English language. The result of the study is that :co-operative learning
affect in the participants’ English proficiency and they had a positive attitude
towards co-operative learning. The results of the study support the current

study.

The seventh study carried out by TurmiziTalib Yin Ling Cheung, National
Institute o f Education Nanyang Technological University, Singapore. On

Collaborative Writing In Classroom Instructions in 2016.

The subject of the study including primary, secondary schools, and
universities .The researcher supported by evidence, emerged from analyses
of about 68 empirical studies published in refereed journal from 2006-
2016.The result is that most students are motivated by an improvement in
their writing competencies in collaborative writing task; collaborative
writing is effective in improving accuracy of students writing and critical

thinking.

The eighth study carried out by Teacher ,Kendriya Vidyalaya No. | Gandhi
Nagar Jammu; J&K, India. RajniBaliya on Enhancing Writing Abilities Of
Primary Class Students Through Co-operative Learning Strategies2013. The
objectives of this study were to determine how the use of co-operative
learning approach affected the writing abilities of primary class students.
The researcher used the experimental study. The subject of the study is 42
students of grade 5" of K. .No | J ammu (J&K. India),the study conducted

on one group.

The researcher designed two tools, pre -test and post test, the pre and post
tests scores of writing test were compared using a dependent samples t-test

measure; the result is that ,the students’ post- test score was higher than —
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their pre -test score. The study concludes that co-operative learning
provides ales anxiety producing context in term of discussing, creating, and
thinking in a group rather than in a whole class. A comfortable non-stressful
environment for learning and practicing English. Also the researcher said
that an incorporation of co-operative learning will be of great benefit to the
students community and help them enhance their writing skills, there is a

similarity between this study and the current study.

The ninth study was carried out by Kamuran Tarim in 2016,on Effects of
Co-operative Group Work Activities on pre-school children pattern
Recognition Skills. The aims of the study are ,to investigate the effects of
co-operative group work activities on children pattern recognition skills in
pre -school and examine the teachers opinions about the implementation
process.57children subjected for the study(25girls and 32 boy )pre-test and
post -test were used for data collection tools. Also the researcher used semi-
structured interviews at the beginning and end of the implementation to
obtain the teachers’ perspective about the implementation process ,an
experimental groups followed a co-operative activities program, while a
control group was taught individually. The result of the study indicated that
The children in the experimental group showed greater progress than their
peers in the control group .The interview findings from teachers illustrated
that ,children develop additional skills such as sharing ,and fulfilling
personal sensibilities. in the group work activities .The finding also showed
that teachers changed their negative attitudes towards the use of pre-school
co-operative group work activities .Also the researcher recommended that

using of co-operative group work in pre- school to reinforce children’s
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pattern recognition skills and to develop important social skills ,also this
study support the current study .
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Chapter Three
Methodology

3.0 Introduction

This chapter describes the methodology that was used to collect the data
concerning the impact of co-operative learning on the pupil’s writing skills.
The study is considered a quantitative study because it uses the statistical
analysis for the instruments. The chapter presents the components of the
methodology of the study which includes the method , the material that was
utilized in data collection , and the population of the study. Also the chapter
includes the description of the instruments that was used for data collection
and the validity and reliability of the instrument as well as the procedure that

the researcher follows to collect the needed data to conduct the study.
3.1 Method

The research method used is the mixed-method: experimental and
descriptive methods. The experimental is one-group pre-test post-test design.
It is used to measure the impact of the use of cooperative learning in
teaching English writing on pupils’ achievement. The descriptive method
utilized a questionnaire to identify the pupils’ attitude towards the use of co-

operative learning in teaching writing.
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3.2 Subjects

The sample of this study is an experimental group which consists of 35
female pupils at Altadreeb basic level school for girls(level six). This
experimental group exposed to both instruments; the pre-test and post-test as
well as the questionnaire. The pupils of the experimental group have the
same background knowledge of English language as well as sharing the
same age and culture.

3.3Instruments

Co-operative learning component was mainly selected and designed to be
taught as support material to the sample of the study to improve their writing
skills. In addition to the support material , the researcher designed a pretest
to be administered to the population of the study in order to measure their
standard in writing skills. Also the pre-test will ensure that all the pupils
have the same background of writing skills, the pre- test distributed to the
learners in  November before the study, was invigilated by the researcher
himself(refer to Appendix(A)for the pre-test). A post-test was also designed
to be distributed to the experimental group after the implementation of co-
operative learning for three months(from November till January) that was
designed to be taught ,the post-test was distributed to the populations after
the study in February with assistant,(refer to Appendix(B)for the post-
test)therefore the post-test will give the findings which reflects the impact of
co-operative learning on the pupils' achievement in English writing skills
when compared will the findings of the pre-test. Moreover, a questionnaire
was mainly designed to be distributed to the experimental group to obtain

their attitudes and opinions towards the co-operative learning activities that
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took place inside the classroom. The questionnaire is out of nineteenth
statements with simple items for the pupils to comprehend and answer them
appropriately, the questionnaire was distributed and translated it to the
learners with assistant in February(refer to Appendix(C)). The study consists
of two instruments to collect the data on the impact of co-operative learning
on the pupils' writing skills. The first instrument is the pre-test and post-test

while the second is the questionnaire.
3.3.1 Validity

Validity refers to the accuracy or truthfulness of a measurement, the
researcher undertook a questionnaire and tests as valid tools to provide
reliable data. Before their distribution, the pre-test and the post-test as well
as the questionnaire have been proposed to referees specialized in linguistics
, methodology and educational measurements to consider their validity. This
procedure was used for checking whether these instruments are suitable to
achieve their purpose or not. In other words, to know whether the items of
the instruments will measure appropriately the objectives or not. Hamdoun
at King Saud University is one of the experts who made some changing in
the pretest and posttest and the questionnaire. He corrected the grammatical
mistakes and arranged the order of the items of the questionnaire, for
example he deleted the statement number 3 ,4 and numberl7. Also he made

a negative statement to be added to the questionnaire.

As for the other experts, Aidaroos , Abdulmaroof, Siralkhatem and Allfudl
all of them at Shendi  University ,faculties of arts and education. They
revised the questionnaire and the posttest to see whether they are suitable

and easy for the pupils to understand or not. For example, they agreed that
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the questionnaire should be out of nineteenth statements instead of twenty
two ,so the drop down the statement number three, four and seventeen from
the questionnaire. According to their instructions the questionnaire became
out of nineteen statements instead of twenty two. The final form of the tests
and the questionnaire have been presented to the experts again after the
process of correction and modification so they accepted the instruments as

valid research instruments.
3.3.2 Reliability

For ease of checking the reliability of the questionnaire, it was designed to

the following format
a. Three main choices ( agree — neutral — disagree)
b. All the statements of the questionnaire contain the above three choices.

The researcher is going to use scientific method (Statistical Package for
Social Sciences) for the analysis which includes means (average) and

standard deviation.

3.4 Reliability Statistics

Cronbach's Alpha N of Items

614 19

3.4.1 The table shows Cronbach's Alpha value and its grate than 0.60 which
Is very good.

Item-Total Statistics
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3.4.2 Table

Scale Mean if | Scale Variance if | Corrected Item- | Cronbach's Alpha if
Item Deleted Item Deleted | Total Correlation Item Deleted
Q1s 29.50 6.722 .000 299
Q2 27.90 5211 320 179
Q3 29.40 6.933 -.187 337
Q4 29.00 3.556 763 -.158°
Q5 29.50 6.722 .000 299
Q6 29.50 6.722 .000 299
Q7 28.90 4.544 567 051
Q8 29.50 6.722 .000 299
Q9 29.30 5.122 419 146
Q10 29.40 6.933 -.187 337
Q11 27.80 4.844 479 106
Q12 29.50 6.722 .000 299
Q13 29.50 6.722 .000 299
Q14 28.80 6.622 -.136 395
Q15 29.50 6.722 .000 299
Q16 29.50 6.722 .000 299
Q17 29.40 5.822 524 200
Q18 29.40 6.933 -.187 337
Q19 29.50 6.722 .000 299

Cronbach’s (alpha) is coefficient of reliability. It’s commonly used as a
measure of the internal consistency or reliability of a psychometric test

score for sample examines.

Reliability- Cronbash’s Alpha for thus data is grate than 060 which proves

the questionnaire was found to be reliable.

After the verification of the validity of the questionnaire. The questionnaire
was distributed to ( 35) learners of English language at grade 6™ at the basic
level school for girls at Atddreeb basic school at Shendi University, then the

researcher manually as well as with the computer, calculated the correlation
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between the 35 female’s respondents they figure out the consistency and the
stability of the questionnaire. After all the processes which the researcher
follows to ensure the validity and reliability of the questionnaire and the

tests prove that there is a high stability and internal consistency.
3.5 Procedure

The pupils in grade six at Attadreeb basic level school for girls are selected
to be the experimental group of the study. The researcher is one of the staff
at the school who is going to teach the experimental group. The
experimental group will be exposed to the co-operative learning as
techniques and style of teaching to improve the pupils' writing skills. The
co-operative learning is considered as a support material which is mainly
designed to be implemented as new strategy to improve the pupils English
language writing skills. The researcher starts the procedure by giving the
pre-test(in November) to ensure that the pupils are related to the age and the
same academic background. Then the researcher teaches the co-operative
learning as support material to the experimental group for three months
from(November to January) during(2016 -2017)academic years. After the
completion of the period of teaching ,the experimental group will be
exposed to post-test(in February) to examine the impact of the co-operative
learning on the pupils' achievements in writing skills. The analyses of the
two tests will be done statistically to arrive at the findings. In addition to the
pre-test and post-test, the researcher has already designed a questionnaire out
of nineteen statements which will be administered to the experimental group
in order to obtain their attitudes and opinions towards the co-operative
learning or the support materials that they experienced. The researcher

himself distributed and translated the questionnaire with assistant and
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collect the answers of the pupils to be analyzed statistically utilizing the
(statistical package of social sciences )for the analysis which includes means
(average)and standard deviation).All the steps of conducting the study are
taken by the researcher who is being able to control all the variables of the

study.
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Chapter four

DATA ANALYSIS AND DISCUSSION

4.0 Introduction

This chapter discusses the result of the questionnaire and the two tests that
are given to the pupils of grade six at Attdreeb basic level school for girls at
Shendi university .The chapter includes the analysis of the pre-test and post-
test to measure the improvement of the pupils in English writing skills. Also
the chapter includes the analysis of the questionnaire which was given to the
experimental group to measure their attitudes, ideas and opinions toward the

co-operative learning to improve their writing skills.
4.1 The Results of the Questionnaire

Each table will be assigned to a correspondent statement in the
questionnaire. Below each table, the results will be analyzed and discussed

by the researcher.
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4.2 Data analysis
Statement (1): Co-operative learning encourages pupils for learning.

Table (4-1) shows frequency and percentage for statement (1).

Statement(1) Frequency Percent
Agree 34 97.1%
Neutral 1 2.9%
Disagree 0 0.0%
Total 35 100%

/ 34
35

30

25

20

15

10 97.10% 1

2.90% 0 0.00%
> ANy v
0
agree neutral disagree

M frequency M percent

Figure (4-1) shows the frequency and percentage for statement (1)

According to table and figure (4-1),it is clear that most of the students scores
between (agree — neutral )their frequencies are (34, 1 )and they form (97.1%
, 2.9% )so that almost agree that, co-operative learning encourages pupils for

learning.
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Statement (2): writing in groups is useful for young learners.

Table(4-2)shows frequency and percentage for statement(2)

agree

Statement(2) Frequency Percent

Agree 32 91.4%

Neutral 3 8.6%

Disagree 0 0.0%

Total 35 100%

32

35 4
30 1
25 A
20 | frequency
15 A W percent
10 A
5 - 91.40% 8.60% 0.00%
0 —I

Figure (4-2) shows the frequency and percentage for statement (2)

In table and figure(4-2),it is clear that most of the students scores between

(agree — neutral )their frequencies are (32 , 3 ,) and they form (91.4% |,

8.6%) therefore almost agree that writing in groups is useful for young

learners.
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Statement (3): Teaching English learning writing skill through various

teaching is effective.

Table(4-3)shows frequency and percentage for statement(3)

Statement(3) Frequency Percent
Agree 29 82.8%
Neutral 3 8.6%
Disagree 3 8.6%
Total 35 100%
30 1
25
20
B frequency
15
W percent
10 -
3 3
5 4 82.80% 8.60% 8.60%
0
agree neutral disagree

Figure (4-3) shows the frequency and percentage for statement (3)

According to table and figure (4-3),it is clear that most of the students scores
among(agree — neutral - disagree) their frequencies are (29 , 3, 3) and they
form (82.8% , 8.6% , 8.6%)so that almost agree that teaching English
learning writing skill through various teaching is effective.
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Statement (4):Co-operative learning helps learners to improve their writing
skill.

Table (4-4) shows frequency and percentage for statement (4)

Statement(4) Frequency Percent
Agree 34 97.1%
Neutral 1 2.9%
Disagree 0 0.0%
Total 35 100%

35

30

25

20

15

10

97.10% 1 2.00% 0 0.00%
> ANy v
0
agree neutral disagree

M frequency M percent

Figure (4-4) shows the frequency and percentage for statement (4)

Table and figure (4-4)show that most of the students scores between (agree —
neutral) their frequencies are (34 , 1) and they form (97.1% , 2.9%)so that
almost agree that co-operative learning helps learners to improve their

writing skill.
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Statement (5): learning in groups creates a positive atmosphere in the

classroom.

Table (4-5) shows frequency and percentage for statement (5)

Statement(5) Frequency Percent
Agree 35 100%
Neutral 0 0 %
Disagree 0 0%
Total 35 100%

35
30 7
25
20
15

10 - 0 0.00% 0 0.00%

w

agree neutral disagree

N frequency M percent

Figure (4-5) shows the frequency and percentage for statement (5)

The result in table and figure (4-5),illustrates that most of the students scores
are (agree) their frequencies are (35)and they form (100%) so that all of the
students agree that learning in groups creates a positive atmosphere in the

classroom.
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Statement (6): Co- operative learning enhances motivation for learning.

Table (4-6) shows frequency and percentage for statement (6)

Statement(6) frequency Percent
Agree 23 65.6%
Neutral 10 28.6%
Disagree 2 5.8%
Total 35 100%

25

20

15

10

agree neutral disagree

M frequency M percent

Figure (4-6) shows the frequency and percentage for statement (6)

Based to table and figure (4-6),it is clear that most of the students scores
among(agree — neutral - disagree) their frequencies are (23, 10, 2) and they
form (65.6% , 28.6% , 5.8 %)so that almost agree that co-operative learning

enhances motivation for learning.
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Statement (7). Co-operative learning gives enjoyment and overcomes

anxiety and shyness.

Table(4-7)shows frequency and percentage for statement(7)

Statement(7) Frequency Percent
agree 33 94.2%
neutral 1 2.9%
disagree 1 2.9%
Total 35 100%
33
35 A
30 -+
25 A
20 m frequency
15 4 W percent
10
5 - 4.2% 1 2.9% 2.9%
0
agree neutral

Figure (4-7) shows the frequency and percentage for statement (7)

(94%) of the respondents in table and figure (4-7), agree that, co-operative

learning gives enjoyment

while2.9%neutral and disagree.
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Statement (8): learning through co-operative learning doesn’t increase

learners writing performance.

Table(4-8)shows frequency and percentage for statement(8)

Statement(8) Frequency Percent
agree 4 11.4%
neutral 2 5.7%
disagree 29 82.9%
Total 35 100%
29
30
25
20 -
m frequency
15 -
H percent
10 - .
> 11.40% 5.70% 82.90%
0
agree disagree

Figure (4-8) shows the frequency and percentage for statement (8)

The result in table and figure (4-8) demonstrates that most of the students

scores among(agree — neutral - disagree) their frequencies are (4 , 2, 29) and
they form (11.4% , 5.7% , 82.9%)so that almost disagree that learning

through co-operative learning doesn’t increase learners writing performance.
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Statement (9): learners can respond positively for their peers.

Table(4-9)shows frequency and percentage for statement(9)

Statement(9) Frequency Percent

agree 34 97.1%

neutral 0 0.0%

disagree 1 2.9%

Total 35 100%
35 4
30 A
25 A
20 - H frequency
15 A W percent
10 A
5 97.10% 0.00% 2.90%
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Figure (4-9) shows the frequency and percentage for statement (9)

Based to table and figure (4-9),it is clear that most of the students scores

between (agree -disagree) their frequencies are (34 , 1) and they form

(97.1% , 2.9%)so that almost agree that learning can respond positively for

their peers.
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Statement (10):most of cooperative learning pupils will be better and active.

Table(4-10)shows frequency and percentage for statement(10)

Statement(10) Frequency Percent

Agree 35 100%

Neutral 0 0.%

Disagree 0 0.%

Total 35 100%

35
35 7
30 1
25 1
20 m frequency
15 A W percent
10 A
5 - 100% 0 0.00% 0 0.00%
A A

’ agree neutral | disagree |

Figure (4-10) shows the frequency and percentage for statement (10)

According to table and figure (4-10),it is clear that most of the students
scores are (agree) their frequencies are (35) and they form (100%)so that all
students agree that most of co-operative learning pupils will be better and

active.

60



Statement (11): Co-operative learning pupils will be eager to learn English

writing.

Table (4-11) shows frequency and percentage for statement (11)

Statement(11) Frequency Percent
Agree 34 97.1%
Neutral 1 2.9%
Disagree 0 0.%
Total 35 100%
/ 33
35
30
25
20
15
10 97.10% 1 200% 0 0.00%
> Ay _aaEE——
0
agree neutral disagree

M frequency M percent

Figure (4-11) shows the frequency and percentage for statement (11)

The above table and figure (4-11)illustrate that most of the students scores

between (agree — neutral ) their frequencies are (34 , 1) and they form

(97.1% , 2.9% ) almost agree that co-operative learning pupils will be eager

to learn English writing.
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Statement (1): group leaning is a waste of time.

Table (4-12) shows frequency and percentage for statement (1)

Statement(1) Frequency Percent
Agree 2 5.7%
Neutral 4 11.4%
Disagree 29 82.9%
Total 35 100%

30

25

20

M percent
15

N frequency
10

agree neutral disagree

Figure (4-12) shows the frequency and percentage for statement (1)

Group learning is a waste of time. The result in table and figure(4-
12)displays that (82.9%) of the respondents disagree to the statement
while(11.40%.)neutral and (5.70%) agree, this explains the result of this
statement supports the hypotheses of the study.
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Statement (2): young learners respond positively to learning in group and

accept it.

Table (4-13) shows frequency and percentage for statement (2)

Statement(2) Frequency Percent
Agree 32 91.4%
Neutral 1 2.9%
Disagree 2 5.7%
Total 35 100%
91.40%

35 1
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20 7 W percent

m frequency
15 A
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Figure (4-13) shows the frequency and percentage for statement (3)

According to table and figure (4-13),it is clear that most of the students

scores among(agree — neutral - disagree) their frequencies are (32,1, 2) and

they form (91.4% ,2.9% ,5.7%) almost of them agree that, young learners

respond positively to learning in group and accept it, so that this result

supports the study.
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Statement (3): Co-operative learning can be used to teach all subjects.

Table (4-14) shows frequency and percentage for statement (3)

Statement(3) Frequency Percent
Agree 27 77.2%
Neutral 6 17.1%
Disagree 2 5.7%
Total 35 100%
7
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W percent
15 - B frequency
10 - 17.10%
5.70%
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0 T
agree neutral disagree

Figure (4-14) shows the frequency and percentage for statement (3)

Table and figure (4-14)show the learner’s answers regarding statement(3)
which said co-operative can be used to teach all subjects (77.2%) agree that

co-operative learning can be used to teach all subjects.
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Statement (4): Co-operative learning encourages pupils to participate.

Table (4-15) shows frequency and percentage for statement (4)

Statement(4) Frequency Percent
Agree 33 94.3%
Neutral 2 57%
Disagree 0 0.0%
Total 35 100%

35 4
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20 W percent

m frequency
15 A
10 A
5.70%
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0
agree neutral disagree

Figure (4-15) shows the frequency and percentage for statement (4)

Based to table and figure (4-15), it is clear that most of the students scores

between (agree — neutral )their frequencies are (33,2,) and they form

(94.3%,5.7%, )so that almost agree that co-operative learning encourages

pupils to participate.
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Statement (5): There is deterioration writing skills among learners of

standard.

Table (4-16) shows frequency and percentage for statement (5)

Statement(5) Frequency Percent
Agree 33 94.3%
Neutral 2 5.7%
Disagree 0 0.0%
Total 35 100%
94.30%
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Figure (4-16) shows the frequency and percentage for statement (5)

(94.3%)of the respondents in table and figure (4-16),agree that, there is a

deterioration writing skills among learners of standard .Their frequencies are
(33,2, 0) and they form (94.3%,5.7%, 0%)so that almost agree that . There is

deterioration writing skills among learners of standard.
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Statement (6): Co-operative learning encourages pupils to compete and try
to be best.

Table (4-17) show frequency and percentage for statement (6)

Statement(6) Frequency Percent
Agree 34 97.1%
Neutral 0 0.0%
Disagree 1 2.9%
Total 35 100%
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20 - W percent

5 m frequency
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Figure (4-17) shows the frequency and percentage for statement (6)

In table and figure (4-17),it is clear that most of the students scores between
(agree —disagree) their frequencies are (34 , 1) and they form (97.1% , 2.9%)
almost agree that co-operative learning encourages pupils to compete and try
to be best.
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Statement (7): Co-operative learning pupils will have great confidence in

themselves and their abilities.

Table (4-18) shows frequency and percentage for statement (7)

Statement(7) Frequency Percent
Agree 33 94.3%
Neutral 2 5.7%
Disagree 0 0.0%
Total 35 100%

“ 94.30%
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Figure (4-18) shows the frequency and percentage for statement (7)

According to table and figure (4-18),it is clear that most of the students
scores between (agree — neutral )

their frequencies are (33, 2,) and they form (94.30% , 5.70% ,) so that
almost of them agree that co-operative learning pupils will have great

confidence in themselves and their abilities.
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Statement (8): hand writing has good role if it's done in perfect way.

Table (4-19) shows frequency and percentage for statement (8)

Statement(8) Frequency Percent
Agree 35 100%
Neutral 0 0.0%
Disagree 0 0.0%
Total 35 100%
100%
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Figure (4-19) shows the frequency and percentage for statement (8)

Table and figure (4-19), show that most of the students scores are (agree )
their frequencies are (35)

and they form (100% , )so that all students agree handwriting has good role

If it's done in perfect way such as through using co-operative learning.
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4.3 A nalaysis of Experimental Data

There is no significant change in pupils English language achievement

scores following participation in a remedial English course.

Table(4-1)shows the mean and Std. Deviation

Students
Mean Number Std. Deviation
Pretest 18.60 35 10.5
Posttest 29.71 35 17.9

Based on the data presented in table(1)the mean score in the pre-test
15(18.60)while, the mean score in post-test is (29.71)it’s clear that there is a
difference, this it means that the mean score in post- test is higher than the
mean score in pre-test this result, clarify that there is appositive

Improvement in their achievement.
Table(4-2)shows the Paired Samples T-Test

Paired Samples Test

Df Sig. (2-tailed)
Pair Pre-test / post-test 34 .000

From Table (4-2) we find that the value of (Sig) it was 0.00 it’s smaller than
the Alpha(.05). This indicates the rejection of the null hypotheses and
accept the research hypotheses which state that there is significant changes
in students English language achievement scores following participation in a

remedial English course, this is verify that there is a positive improvement.
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So the result of the tests was true and authentic. According to this result,
consequently teaching through co-operative learning is very effective and

successful tool.
4.4 Testing of Hypotheses
1. Co-operative learning enhances learners writing skill.

Table and figure(4-2)show the percentage of students' opinions about the
statement, co-operative learning encourages pupils for learning 97.1 % of

the respondents agree while2.9 % of them are neutral.

Table and figure (4-3)show the percentage of students' opinions about the
statement " writing in groups is useful for young learners" 91.4% of the
respondents agree whereas 8.6% of them are neutral. The above results
indicate that the co-operative learning as strategy enhances learners writing
skills. This results meet the first hypothesis positively as it is illustrated in

the tables and figures above.

Table and figure(4-5)show the percentage of students' opinions about the
statement  co-operative learning gives enjoyment and overcomes anxiety
and shyness It is clear that 94.2% of the respondents agree, that co-
operative gives enjoyment and that means it also makes the pupils active and
able to enjoy the interaction inside the classroom with the teacher. As for the
statement " learning through co-operative learning doesn’t increase learners
writing performance” in table and figure (4-6) 82.9% respondents disagree
which indicates that co-operative learning strategy inside the classroom

increase learners' writing performance.
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A s for whether co-operative learning helps the pupils to respond positively
to each other or not, table and figure(4-7) illustrate that 97.1% agree . This
result ensures that co-operative learning is an appropriate way to help the
pupils to respond to their peer in order to collaborate and interact with each
other to improve their each other performance in writing skills. To ensure
that co-operative learning enhances learners' writing skills, all the
respondents 100% agree that the pupils who learn through co-operative
learning will be better and active in writing skills as it is illustrated in table
and figure (4-8). All the above mentioned results indicate that co-operative
learning is suitable and appropriate to enhance writing skills of the basic

level pupils.

2.Sudanese EFL learners attitudes towards using co-operative learning are
positive and it helps them to participate in confidence without shyness. The
respondents agree 100% that co-operative learning creates positive and
enjoyable learning atmosphere inside the classroom as it is illustrated in
table and figure (4-11) above. This result indicates that the pupils have
positive attitudes towards the co-operative learning and they believe that it
makes them so active participants and encourages them to interact
effectively inside the classroom. As for the improvement of the pupils
writing skills, 97.1% of the pupils agree that co-operative learning improves
their writing skills. In addition to that the pupils agree that the co-operative
learning motivates them to learn and improve their writing skills as
illustrated in table and figure (4-12). Moreover, 94.3% of the respondents
agree that co-operative learning encourages and inspires them to learn
English writing as illustrated in table and figure (4-13). Finally , all the

answers of the respondents indicate that EFL learners (The pupils as a
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sample) enjoy teaching and learning through co-operative learning strategy
inside the classroom because it helps them to improve their writing skills as

well as being able to participate and interact with each other.

Concerning the negative statement” group learning is a waste of time"
almost, 83% of the respondents disagree because they consider group
learning is not a waste of time, but is using time to improve learning and
create learning environment inside the classroom as well as offering more
time for the learners to interact with each other. The above mentioned result

iIs illustrated in table and figure(4-14).

learning creates social relationships between the learners because they know
to ensure that all the results of the questionnaire meet the hypotheses of the
study positively, the respondents respond with disagree in all the negative
statement such as co-operative learning is a waste of time and co-operative
doesn't improve learners performance. These results indicate that the
respondents positively benefit or gain more skills a bout English writing
through the strategy of co-operative learning. In addition to that co-operative
each other and exchange ideas and opinions and interact as peers inside the
classroom. This result is clear as it is illustrated in table and figure (4-15).
Generally speaking, young learners are sociable so they enjoy working or
learning in groups. These relationships between the pupils is mainly created
by implementing co-operative learning and that is clear in their answers
which is illustrated in table and figure (4-15) . However, co-operative
learning helps the pupils to be more confident ,participant and compete in
learning. Almost, 94% of the respondent admit the decline and deterioration
of English language writing skills among pupils as it is shown in table (419).

The respondents also agree that this strategy of co-operative learning is
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suitable and useful to be applied in all the other school subjects as it is
illustrated in their answers in table ( 4-17). Therefore co- operative learning
helps the learners to improve their writing skills, be able to participate
effectively inside the classroom, be confident , sociable and interact with
each other. To this point one can say that all the findings of the study come

positively and accurately with the hypotheses of the research.
4.5 The result of the Analyses

All the answers of the respondents support the hypotheses of the study
positively. This is to ensure that using co-operative learning is very
effective and practical strategy to create an appropriate situation inside the
classroom to help the learners to interact and co-operate in real situation. Co-
operative encourages the pupils to use the language as well as to master the
writing skill, moreover, co-operative learning is very essential in every level
especially for the young learners in their early stages to prepare them to
very good handwriting in the later stages. Finally, using co-operative
learning inside the classroom prepare an environment for the pupils to
practice English writing as foreign language , because it is difficult for them

to find such situation in the outside environment.

Also the above statistical analysis shows the results of the two tests, the (pre-
test),(post-test) for the experimental group ,the comparison between their
result of the pre-test and post- test ,indicates that the strategy which the
pupils of the experimental group are exposed to, is very effective and useful.
The researcher himself teaches the experimental group(as mentioned in
chapter three). The researcher gives the pre-test first to the experimental

group in November to ensure that all the pupils have the same academic
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background. Then the researcher starts teaching the experimental group
utilizing co-operative learning strategy to improve the pupils' writing skills
for a complete academic year. At the end of the academic year , the
researcher gives them the posttest(in February) and compares their results
with the result of the pretest. The pupils of the experimental group scored
high marks in post-test comparable with their scores in the pre-test ,which
shows that using co-operative learning to teach writing skill is very
successful and effective strategy for the pupils at the basic level .According
to the research questions and hypotheses ,the outcomes of this statistical
analysis indicate that the experimental study has achieved its objectives and

matched the hypotheses and the results of the tests.
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Chapter Five



CHAPTER FIVE

CONCLUSION, FINDINGS , RECOMMEDATIONS AND SUGGESTIONS
5.0 Introduction

This chapter provides a summary of the whole thesis .1t includes the results
of the study which indicate that using of co-operative learning is very
effective strategy in teaching writing skills to the learners of the basic level

schools. Also it contains, conclusion, findings and recommendations.

5.1 Conclusion

As a conclusion of this study , the researcher adopted the experimental
method to conduct this research .The study mainly aims at investigating the
effectiveness of strategy of using co-operative learning in teaching writing
skills to the sixth grade pupils at the basic schools at Shendi city .The study
has been carried out to evaluate the using of co-operative learning in
teaching writing skill to pupils of basic schools .Young learners are special
pupils who need special style of teaching ,using the strategy of co-operative
learning makes learning fun and attract the attention of the pupils and that
helps them to be involved ,engaged and participated effectively inside the
classroom .Using co-operative learning encourages the pupils to acquire the
writing skill and use it in a very interactive collaborative way .This strategy
helps in engaging all the pupils even the shy ones to participate effectively
inside the classroom .Moreover, the results show that the experimental
group acquires the writing skills and be able to write English language
properly in different situations .The improvement of pupils ¢ writing skill
shows that their mean score in the post-test is higher than the mean score in
the pre- test as shown in table(4-1)which the mean and std, Deviation of
Students. The result of (pre-test& post-test)indicates that there is a deference
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between mean score for post-test and table (4-2)shows the Paired Samples
T-test From this table it is found that the value of(sig) is 0.00 and it’s less
than the p-value(.05).This indicates the rejection of the null hypothesis and
accept the research hypotheses which state that there is significant changes
in students English Language achievement scores following participation in
a remedial English course. This means that teaching through co-operative
learning is very effective, and that is very clear from their achievement in
the post- test .Therefore, their mean score in the pre-test is very weak ,this
means that teaching through variables techniques is very effective and
appropriate , especially teaching through co-operative learning .The
iImprovement in the level of the experimental group is very clear because,
the pupils are being able to write better and easily through using co-
operative learning strategy .Generally speaking, co-operative learning
provides enjoyment and fun and in the same time develops writing skill in
early stages of the pupils .The teaching and learning of English for the
young learners should start through co-operative learning ,because it is the
strategy which is considered the most effective means in developing young

learners’ writing skill according to the findings of this study.

To sum up, the two instruments which are used to collect the data for this
study come up with the required data that meets the hypotheses and
guestions of the study. The results of the study clearly indicate that co-
operative learning strategy to improve the pupils' achievements in writing

skill, is an appropriate strategy which suits the learners at the basic schools.

5.2Findings

The study arrives at the following results after the analysis of the collected
data:
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1. It improves the performance of the weaker students ,when grouped
with higher achieving students.

2. Pupils can acquire language skills faster at younger age if there is a
suitable, interactive technique for learning such as co-operative
learning.

3. According to the results of the study ,most of the pupils become active
and motivated.

4. The results also indicates that most of the pupils gain confidence in
themselves and become more capable to work with others as team.

5. The results shows that most of the pupils are motivated and ready to
learn English language.

6. The results illustrate that, co-operative learning creates positive
atmosphere in the classroom and helps the pupils to learn in groups.

7. The findings proved that ,incorporation of co-operative learning in

writing produced significantly positive outcome.

All the above statements are considered the positive findings of the study
which are supported by scientific analysis of the instruments of the study .
This experimental study comes out with very useful practical and
appropriate findings in using co-operative learning strategy to teach
writing skill to basic school pupils ,all the learners of English language at
the basic school at Attadreeb basic school at six grade agree that the
strategy of using cooperative learning in teaching writing skill is an
effective strategy ,also this strategy helps the pupils to write English and

creates areal situation for the pupils to practice their writing well.
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5.3 Recommendations and Suggestions

The following recommendations and suggestions are stated by the
researcher for stimulating and motivating young learners at the Sudanese
basic level EFL classroom. The recommendations and suggestions are.

1. This strategy of co-operative learning is an appropriate strategy to be
implemented at the basic level schools ,higher secondary schools and at the
University .

2. The study implements co-operative learning to improve writing skills for
the basic school pupils, so this strategy can be implemented to improve other
language skills such as reading and speaking.

3. Teachers and educators at basic schools can and should use co-operative
learning strategy at early stages.

4. The best way to help the learners to learn and acquire writing is through
using co-operative learning which create teaching learning situation that
incorporates fun variable.

5. Supplementary activities such as group work should be beneficial to
young learners of English writing as a foreign language .

6. It useful for teachers to select the groups as teams, that is to say make a
group from the pupils who know each other. This selection of groups as
team makes no one to feel shy and everyone is ready to benefit from the
others.

7. It is better for such experimental study to be implemented through using
both experimental and control groups.

8. English language teachers at basic schools need to study about co-
operative learning strategy in order to utilize it in their teaching.
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Appendix (A)
Dear respondent
| would be very grateful if you could kindly take five minutes to read and

check the questions of this test , and give your valuable contribution. Your

co-operation is highly appreciated

The test designed as part of the requirements for PhD in [The Impact Of
Using Co-operative Learning In Teaching English Writing On Pupils
Achievement ] At Attadreeb Basic Schools For Girls. Grade 6 .
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Shendi University — Faculty
of Education

Attadreeb Basic level School

For Girls
English Language pre-test , term [1] 6" grade
Name ......coovviiiiiiiiee i, Time. One hour and a half
Q [1] Write the missing letters
A D G
I L N
@) Q T
\ X Z

Q [2] Read and answer

| am Karrar . | live in a house in Port Sudan . The house has a kitchen and
two bathrooms , it has a sitting room . It has three bedrooms .

A. Answer these questions

1. Where is Karrer's NOUSE 2........ccccvevveeiiiereriieesee e enee e
2. How many bedrooms in it 2........cccevvviieiie s
3. Has it a sitting r00M 2.......ccceiieiii e

B. Put [T] for true or [F] for false
1. Karrer's house is in Shendi [........ ]
2. It has a kitchen [coennn ]
C. Find the correct answer
1. Karrer'shouseisin.......................

a. Shendi b. Port Sudan c.Atbara
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Q [3] Find the odd word and write it

[Al

1. School - flagpole - kitchen [ ]
2.dates - orange - Sunday | ]
3.two - four - five [ ]

[B] Write the missing letter
l.ho...se 2.e...ght 3.m...ngo 4.m...nday
C. Complete the questions to match the answers

Who — When — Where — Have .

1 you got a pen ? Yes, | have .
2. i is the teacher ? She is in front of the class.
K wants an apple ? Amna does .
4, do you getup ? At 5 o'clock .

Q [4] Write the correct answer

[Al

1. Peteris............. [read — reading — reads]

2.AL ... oranges.[likes — like — liked]
Sl to school at 7 o'clock .[goes — g0 — going ]
4. Mona................. up at 5 o'clock [gets — get — going ]
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B. Find the word and write it

t e g e
a m
S d n S
1 2

Q [5] Put [T] for true or [F] for false
A

1. You have got one head
2. You are a boy

3. Thisis aglass 8

4. Two +three =6

—~ A~~~
~— N N

B. Write the missing number

110 — 12 — 14 — 16 — 18 — 20

C. Write the time

1. It's.....o'clock 2.1It's.....o'clock 3. It's.....0o'clock
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Q [6] Fill in the gaps from the list

A
la — have — an — at — has |
1. Idomyhome work .............. 5 o'clock.
2. Thisis ............ apple .
I P got 2 eyes .
4, Thatis ................. pen
5. She................ a watch.

B. Match A with B

A B C
1-Sunday a-Hall
2-Fruit b-English
3-Period c-Week
4-Time d-Oranges
5-House e-Watch

C. Put the words in right order

1. like. 1. dates.

2. He. Like.  Mangoes. doesn’t.
D. Copy

I don’t like oranges .
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Appendix (B)
Dear respondent

| would be very grateful if you could kindly take five minutes to read and
check the questions of this test , and give your valuable contribution. Your

cooperation is highly appreciated

The test designed as part of the requirements for PhD in [The Impact Of
Using Co-operative Learning In Teaching English Writing On Pupils
Achievement ] At Attadreeb Basic Schools For Girls. Grade 6 .
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Shendi University — Faculty

of Education

Attadreeb Basic Level School

For Girls
English Language post-test , Term [2] 6" grade
Name : ... Time. One hour and a half

Q [1] Complete this table with small and capital letters

A

A F \Y
E M
B. Write what are they doing

1- The man ...
2. This girlis ...
3. The boy ..................
4. The woman ......... her hair
5. TROY .oncssarenesnss™”
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Q [2] A. Write what can you see in the room

I.big .coooeeiin., 2. happy......ccoeeennen. 3.short................
4old................. 5. 1ow.iiiiiiiiiiin, 6.sad..................
7dong................ . fat..........oiill.

Q [3] Complete these questions.

1 do you get up ? At seven o'clock.

20 Mona like dates ? Yes, she does.

3 is the playground ? It's in front of the school.
4, is this ?

It's a ball. @
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Q [4] A- Write the time

1. It's.....o'clock - 2. It's.....o'clock 3. It's.....o'clock

4. It's.....o'clock.

B. Find the odd word and write it

1. milk — oranges — bananas — mangoes .[.................... ]
2. two — four — five — six . [, ]
3.house — hall — kitchen — class [cerii ]
4. father — son — boy — mother [, ]
Q [5]

A.Write the missing letter
l.am...ly 2.S...nday 3. ...ei...ht 4.cam...]

S.milkm...n 6. hap...y
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B.Copy

There is a playground in front of the school.
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Appendix(c)
Shendi University
Faculty Of Graduate Studies
Department Of English Language
Faculty Of Education
Attadreeb Basic Level School For Girls
Dear pupil

Your truthfully requested to answer the following questionnaire
just by selecting the appropriate option .Please read the statements and tick

the right choice your cooperation is highly appreciated .
Name @i (Optional)

Gender :male( ):female( )
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Please tick the most appropriate answer for each statement .

Number

The statement

a3 9
Agree

a8l Y
Disagree

J.JIA.A
Neutral

Co-operative  Learning encourages
pupils for learning

&Q\L&\MB)&MQ&}N@M\
R

Group Learning is a waste of time.

wﬂ@mﬁwﬁbwd&@ﬁu\

Writing in groups is useful for young
learners .

Bda B ypaa Cile gana A QLS B lga
. Slelill

Teaching English Language writing
skill through various techniques is

effective .

S W PIY SV NE)» EQUATE UL R POUENEE.
il s dAE

Co-operative learning helps learners to
improve their writing skill.

O SOl 5 o slall aglaril) dyasi) yiu
LU 3 g Cpand ) 535 I alill Cile gana
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Learning in groups creates a positive
atmosphere in the classroom .

A Bl 3 pa dile g JS5 8 auladl)
. Gl JA12 3 danlas

Co-operative learning  enhances
motivation for learning.

A Agmdlall ey S HLiall 5 gladill adadl
. <l el

Co-operative learning gives enjoyment

and overcomes anxiety and shyness.

le 5 Ay b ja Gle gana A S gladll aaladl)
by Jaadl s GBI 5en s il 5 7 sall e
. <l i)

Young learners respond positively to
learning in groups and accept it .

S5 (A alaill J 5 5 Aoy On slay Gl ualil

10

Co-operative learning can be used to
teach all subjects .

Sl 5 sl adedll Gkt Sl (e
Ayl 8 all ol sl S e

11

Learning through co-operative
learning doesn’t increase learners
writing performance .

AUl B Hlea (A Il gl s
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12

Co-operative  learning  encourages
pupils to participate positively .

AS L) e il pady 3 sl adt
Adled 5 Al

13

learners can respond positively for

their peers .

Ol 8 ae dlanl 5 Addlady (0 slaty il il
Ccawall Jala

14

There is a deterioration writing skills
among learners of English standard

. il Jass g

15

Co-operative  learning  encourages

pupils to compete and try to be the best

e Ol aaidy (S Hliall 5 sl gl
- sl Andlial

16

Most of co-operative learning pupils
will be better and active .

Tl il e caalil S glal) el ac L
el Jal3 ey Jelall

17

Co-operative learning pupils will have
great confidence in themselves and
their abilities .

Ll il
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18 Co-operative learning pupils will be
eager to learn English writing .

ol lge alail Lt )1 (5 shsa 3 slail alail o,

el (gal 1)

19 Hand writing has a good role if it's

done in a perfect way .

Ay iy Aika 13) S alas 8 S 50 L ) S

-
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